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A	METHODOLOGICAL	GUIDE	

PRODUCED	IN	THE	FRAMEWORK	OF		THE	“BEST	BY	DOING	PROJECT”	

The	methodology	 seeks	 to	address	 the	need	 for	 a	 comprehensive	 concept	of	Education	and	

Training	 in	 Europe,	 which	 the	 European	 Qualification	 Framework	 has	 introduced.	 As	 the	

Recommendation	on	ECVET	points	out,	there	is	a	necessity	to	“facilitate	the	compatibility	and	

comparability	between	credit	system	used	in	VET	and	the	ECTS,	which	is	used	in	the	higher	

education	sector,	and	thus	contribute	to	greater	permeability	between	levels	of	education	and	

training.”	One	of	 the	major	challenges	when	implementing	ECVET	remains	 its	 linkage	to	the	

existing	ECTS:	 “ECVET	 should	be	 compatible	with	ECTS	 so	 as	 to	 enable	bridging	 vocational	

education	and	training	and	higher	education.”		

The	methodological	guide	is	the	result	of	the	first	phase	of	the	BEST	BY	DOING	project,	which	

was	selected	in	the	framework	of	the	call	 for	proposals	2017	under	the	ERASMUS+VET	KA2	

Programme:	

	Partners	from	very	different	backgrounds	(VET	providers,	universities,	representatives	from	

the	 business	 thermal	world)	met	 in	 order	 to	 agree	 on	 this	 new,	 innovative	methodological	

proposal	articulating	both	credit	systems.		

Their	 discussions,	 perspectives	 and	 experiences	 in	 the	 field	 of	 vocational	 education	 and	

training,	higher	education	and	credit	systems,	led	to	this	proposal.		

This	document	is	thus	the	result	of	the	discussions	which	took	place	during	working	groups’	

meetings	and	of	the	written	contribution	from	the	partners.		

It	has	to	be	considered	as	a	compromise	between	these	points	of	views,	but	most	of	all	it	is	the	

result	of	a	one	year	long	dialogue,	which	enabled	the	partners	to	build	upon	mutual	trust	and	

understanding	in	order	to	produce	this	guide.		
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This	methodological	guide	benefited	from	the	first	results	of	the	actual	implementation	of	the	

methodology	in	real	case	studies	taking	place	in	the	framework	of	this	project.		

Although	this	work,	to	be	carried	on	until	2019,	is	far	from	being	finished,	it	has	enriched	the	

methodology	through	a	practical	angle.		

Recommendation	 of	 THE	 EUROPEAN	 PARLIAMENT	 AND	 OF	 THE	 COUNCIL	 on	 the	

establishment	of	a	European	Credit	System	for	Vocational	Education	and	Training	(ECVET).	

The	BEST	BY	DOING	project	gathers	the	following	partners:		

1.	Termál-Egészségipari	Klaszter	Egyesület,	Debrecen		

2.	Debrecen,	Vicenza	

3.	MARCO	POLO	G.E.I.E,	Treviso	

4.	FONDAZIONE	LEPIDO	ROCCO,	Motta	di	Livenza	

5.	Senior	Europa,	S.L.,	Valencia	

6.	 EKONOMSKI	 INSTITUT	 MARIBOR,	 EKONOMSKE	 RAZISKAVE	 IN	 PODJETNISTVO	 D.O.O.,	

Maribor	

Introduction		

The	methodology	fundamentally	rests	on	three	pillars,	which	underpin	both	the	methodology	

required	to	link	ECVET	and	ECTS	and	the	actual	case	studies	carried	out	within	the	BEST	BY	

DOING	PROJECT	framework.	

Cooperation	 refers	 to	 the	 enhanced	 interaction	 between	 higher	 education	 and	 vocational	

education	and	training.	Cooperation	based	on	mutual	trust,	enhanced	understanding	of	both	

credit	systems	and	an	increased	sense	of	the	opportunities	of	cooperation	will	form	the	basis	

for	any	future	endeavours.		

Trust	 Tools	 we	 have	 developed,	 e.g.	 national	 quality	 assurance	 systems	 complying	 with	

European	 criteria;	 qualification	 frameworks	 serving	 the	 transparency	 and	understanding	of	

different	qualifications;	 credit	 systems	 (ECTS	and	ECVET)	or	 standardized	descriptions	of	 a	

concrete	qualification	in	the	Diploma	Supplement	or	the	Europass,	could	contribute	to	mutual	

trust	that	needs	to	be	well	established	between	the	two	spheres.		
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Diversity	 means	 respecting	 the	 autonomy	 and	 specificity	 of	 each	 stakeholder	 (training	

providers,	local,	regional	and	national	authorities,	certifying	bodies,	etc.).	

The	 partners	 agreed	 very	 early	 on	 that	 respect	 for	 the	 uniqueness	 of	 institutions’	missions	

and	traditions	should	further	strengthen	the	partnership.	Only	when	higher	education	and	the	

vocational	education	and	training	sector	have	a	clear	grasp	of	each	other’s	 identity	can	they	

engage	in	open	and	fruitful	debate.		

The	BEST	BY	DOING	Philosophy		

The	methodology	 proposed	 by	 BEST	 BY	 DOING	 strives	 to	 be	 instrumental	 for	 “a	 dialogue”	

between	two	 important	 instruments	 in	higher	education	(HE)	and	vocational	education	and	

training	 (VET)	 -	 the	 ECTS	 and	 ECVET	 credit	 systems.	 Both	 systems	 aim	 at	 facilitating	

accumulation	and	transfer	of	assessed	learning	outcomes	and	at	enabling	recognised	mobility	

in	Europe,	as	well	as	fostering	lifelong	learning	and	the	transparency	of	European	educational	

systems.		

In	the	context	of	BEST	BY	DOING,	learning	outcomes	shall	operate	as	the	primary	information	

layer.	 Learning	 outcomes	 have	 been	 defined	 with	 slightly	 different	 nuances	 in	 different	

documents.	It	is	vital	for	BEST	BY	DOING	to	stress	that	these	different	meanings	can	co-exist	

based	on	a	 clearly	 indicated	and	 transparent	 choice	 for	 learners	and	users.	Underneath	 the	

layer	 of	 learning	 outcomes	 both	 ECVET	 and	 ECTS	 carry	 different,	 additional,	 yet	 equally	

important	 secondary	 information	 layers.	 Whereas	 ECVET	 informs	 about	 the	 relative	

importance	of	a	unit	of	learning	outcomes	visà-vis	the	overall	qualification,	ECTS	indicates	the	

time	invested	to	obtain	a	certain	learning	outcome	in	terms	of	the	workload	necessary	for	an	

average	student	 in	 full-time	mode	of	delivery.	The	prioritising	of	 learning	outcomes	 in	both	

systems	 in	 the	 BEST	 BY	 DOING	 	 approach	 implies	 the	 temporary	 downgrading	 of	 the	

respective	 secondary	 layer	 of	 information.	 BEST	 BY	 DOING	 sets	 out	 to	 go	 beyond	 mere	

vertical	or	horizontal	mobility.	It	attempts	to	conceptualise	training	and	learning	as	a	lifelong	

continuum	which	offers	 individuals	 various	points	 of	 entry	 and	departure	 throughout	 their	

lives.	 In	 order	 to	 breathe	 life	 into	 the	 idea	 of	 a	 lifelong	 learning	 “rucksack”,	 which	 equips	

learners	to	cross	not	only	geographical	borders	but	also	sectoral	barriers	honouring	achieved	

qualifications,	BEST	BY	DOING	suggests	a	model	which	rests	on	transparency	and	readability	

of	learning	outcomes	and	learning	activities.	

The	Rationale	of	BEST	BY	DOING	
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The	project	strives	to	agree	on	a	common	language	and	to	define	underlying	key	concepts	as	a	

first	 step	 of	 the	methodology.	 The	 following	 key	 concepts	were	 identified	 to	 feature	 in	 the	

glossary	of	terms	(European	Definitions’	Framework).	

Assessment	Learning	outcomes	are	never	operational	 in	a	vacuum	but	have	 to	be	 linked	 to	

external	 (level)	 descriptors	 and	 transparent	 assessment	 methods.	 New	 approaches	 to	

assessment	 could	be	developed	and/or	 employed	 in	 cooperation	between	higher	 education	

and	 vocational	 education	 and	 training.	 In	 order	 that	 learning	 outcomes	 are	 fully	 realised,	 a	

rigorous	quality	assurance	system	has	to	be	in	place	with	appropriate	delivery	and	feedback	

in	line	with	innovations	in	teaching	and	learning.	

Credits/	credit	points		

The	project	aims	at	further	developing	the	role	and	value	of	credits	and	credit	points	in	both	

systems.	 The	 different	 perspectives	 and	 focus	 should	 be	 taken	 into	 account	when	 devising	

bridges	between	ECTS	and	ECVET.		

Diversity		

Both	concepts	embrace	the	dimension	of	diversity.	The	diversity	of	national	and/or	regional	

educational	 strands	 shall	 be	 fully	 respected	 while	 mutual	 understanding	 and	 permeability	

shall	be	supported	and	championed	whenever	possible.		

Freedom	of	an	institution	to	link	type	of	programme	to	type	of	learner	(selection).	This	point	

refers	 to	 the	 fact	 that	any	 institution	designing	 the	profile	and	 learning	outcomes	of	degree	

programmes	sets	parameters	for	potential	learners	seeking	to	enrol	on	such	programmes.	The	

institution	 designs	 the	 profile	 and	 learning	 outcomes	 and	 then	 selects	 the	 learners	 who	 it	

considers	appropriate.		

Lifelong	learning	as	a	continuum	comprising	initial	and	post-experience	education		

BEST	 BY	 DOING	 supports	 an	 approach	 which	 focuses	 on	 lifelong	 learning	 when	 devising	

bridges	between	ECTS	and	ECVET.		

Outcome	orientation		

Outcome	orientation,	which	includes	the	focus	on	learning	outcomes,	shall	be	established	as	

the	 overall	 priority	 as	 it	 allows	 for	 identifying	 the	 path	 between	 higher	 education	 and	

vocational	education	and	training.		
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The	 project	 strives	 to	 identify	 the	 transit	 routes	 and	 pathways	 within	 and	 between	 the	

systems	and	between	the	labour	market	and	both	systems.	Permeability	also	refers	to	the	idea	

of	integrating	formal,	informal	and	non-formal	learning	in	the	sense	of	lifelong	learning.	

Potential	usage	of	the	BEST	BY	DOING	Methodology		

In	the	first	place,	the	methodology	can	serve	stakeholders	both	from	the	field	of	VET	and	HE,	

as	will	 be	 shown	 in	 the	 sections	 introducing	 a	 simplified	model	 of	 the	matrix	 and	practical	

examples	 from	 higher	 education	 and	 vocational	 education	 and	 training	 which	 present	 the	

potential	 for	 diverse	 usages	 of	 the	 matrix.	 Secondly,	 the	 methodology	 could	 be	 used	 for	

facilitating	 the	assessment	and	 recognition	of	 any	 type	of	prior	 learning,	 even	 if	 the	 system	

does	 not	 work	 with	 credits.	 This	 is	 of	 significance	 as	 today’s	 “typical	 learners”	 will	 most	

probably	not	be	typical	learners	in	the	future.	More	and	more	applicants	will	seek	recognition	

of	 prior	 learning	 (formal,	 non-formal	 or	 informal	 learning).	 The	 condition,	 however,	 is	 that	

prior	learning	is	described	in	the	form	of	learning	outcomes	and	assessed	accordingly.	Some	

further	innovatory	potential	usages	of	the	BEST	BY	DOING	are	listed	below.		

BEST	 BY	 DOING	 can	 open	 up	 valuable	 avenues	 of	 curriculum	 development.	 Its	 application	

may	be	instrumental	in	highlighting	shortcomings	and	in	turn	suggesting	potential	remedies	

for	deficits	in	curriculum	design.	

BEST	 BY	 DOING	 can	 be	 employed	 to	 boost	 learner	 centredness	 as	 it	 champions	 well-

formulated	 and	 thoroughly	 assessed	 learning	 outcomes.	 Through	 this	 focus	 on	 learning	

outcomes	it	offers	learners	a	clearer	view	of	the	demands	made	upon	them	while	studying	for	

a	qualification3	and	the	learning	outcomes	it	enables	them	to	achieve.		

BEST	 BY	 DOING	 enables	 a	 better	mutual	 understanding	 and	 greater	 permeability	 between	

VET	and	HE.	

BEST	 BY	 DOING	 increases	 the	 readability	 and	 transparency	 of	 qualifications	 through	

highlighting	 the	 relevance	 and	 significance	 of	 the	 Diploma	 and	 Certificate	 Supplements.	

Further	 scenarios	 for	 using	 the	 methodology	 (if	 put	 in	 place	 at	 institutional	 level)	 for	

individuals	could	entail	for	example:		

—	In	the	framework	of	a	geographical	mobility:	 if	a	learner	wants	to	be	mobile	and	spend	a	

period	of	time	abroad	in	the	framework	of	his/her	training	programme,	the	BEST	BY	DOING	

methodology	could	improve	the	recognition	of	mobility.	This	will	be	achieved	by	identifying	

clearly	which	learning	outcomes	will	be	achieved	and	assessed	in	the	context	of	this	mobility,	
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and	through	which	learning	activities	they	will	be	obtained.	This	would	of	course	need	to	be	

formalised	in	a	Learning	Agreement	and	a	Personal	Transcript.		

In	the	framework	of	vertical	mobility:	if	a	learner	wants	to	have	part	of	the	learning	outcomes	

he/she	 gained	 through	 a	 vocational	 degree	 recognised	 when	 moving	 to	 another	 learning	

context	 (e.g.	 higher	 education),	 the	methodology	developed	would	help	him/her	 to	 identify	

more	easily	 the	 learning	outcomes	he/she	has	gained	and	 the	 related	 courses	 and	modules	

he/she	 has	 followed	 in	 order	 to	 have	 them	 recognised	 by	 the	 receiving	 institution.	 These	

recognition	 procedures	 remain	 subject	 to	 prior	 agreements	 among	 the	 institutions,	 but	 the	

methodology	 seeks	 to	 make	 such	 agreements	 easier	 by	 helping	 to	 present	 the	 achieved	

learning	outcomes	in	a	transparent	way.		

In	 the	 framework	of	 accreditation	of	 prior	 learning	 for	 an	 adult	 learner:	 if	 an	 adult	 learner	

wants	to	follow	a	complementary	training	pathway	(in	his/her	home	country	or	abroad)	and	

have	 it	 taken	 into	 account	 in	 his/her	 actual	 situation,	 the	methodology	 offers	 him/her	 the	

possibility	to	better	formulate	and	identify	the	learning	outcomes	already	gained	and	the	ones	

he/she	seeks	to	achieve	by	taking	this	additional	training	route.	

The	 following	 three	 dimensions	 provide	 valuable	 anchoring	 to	 the	 BEST	 BY	 DOING	

methodology	and	shall	thus	be	addressed	below:		

• Qualifications	Frameworks	Learning	outcomes	constitute	 the	basic	building	blocks	of	

qualification	 frameworks.	 In	 2005	 the	European	Commission	 started	 to	work	on	 the	

European	Qualification	Framework	for	Lifelong	Learning	(EQF-LLL).	The	proposal	for	

the	 EQF	 was	 launched	 by	 the	 European	 Commission	 in	 September	 2006.	 The	

recommendation	on	the	European	Qualification	Framework	for	Lifelong	Learning	was	

formally	adopted	by	the	European	Parliament	and	the	Council	on	23	April	2008.	The	

core	 of	 the	 EQFLLL	 consists	 of	 8	 qualification	 levels	 described	 through	 learning	

outcomes	 (knowledge,	 skills	 and	 competences),	with	 levels	 5-8	 covering	 the	 tertiary	

sector.	 Since	 2003,	 under	 the	 Bologna	 Process	 and	 independent	 of	 the	 European	

Commission	initiative,	 the	overarching	Framework	for	Qualifications	in	the	European	

Higher	Education	Area	(QF-EHEA)	(the	full	 text	 is	available	here)	was	adopted	at	the	

Conference	of	European	Ministers	 responsible	 for	higher	education	 in	Bergen,	19-20	

May	2005.	The	QF-EHEA	encompasses	 three	 cycles	 (1st	 cycle	 -	Bachelor,	 2nd	 cycle	 -	

Master,	 3rd	 cycle	 -	 Doctorate),	 generic	 descriptors	 for	 each	 cycle	 based	 on	 learning	

outcomes	and	competences	(the	so-called	Dublin	Descriptors),	and	credit	ranges	in	the	
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first	and	second	cycles.	It	provides	an	overarching	framework	for	qualifications	in	the	

EHEA	consisting	of	three	main	cycles,	with	additional	provision	for	a	short	cycle	within	

or	linked	to	the	first	cycle.	The	ministers	committed	themselves	to	elaborating	national	

frameworks	 for	 qualifications	 compatible	 with	 the	 overarching	 framework	 for	

qualifications	in	the	EHEA	by	2010.	This	decision	was	revised	in	2009	and	the	deadline	

extended	 to	2012,	which	 is	 the	same	deadline	set	out	 for	 the	referencing	of	National	

Qualification	Frameworks	to	the	EQF	by	the	member	states.	Thus	at	higher	education	

level	 it	 was	 necessary	 to	 align	 the	 two	 qualification	 frameworks	 at	 European	 level.	

Both	 frameworks	 have	 their	 own	 descriptors.	 They	 are	 not	 identical,	 however,	 to	 a	

large	extent	compatible.	The	EQF	 levels	6,7,8	correspond	to	 the	 levels	(cycles)	1-3	of	

the	 QFEHEA.	 This	 compatibility	 was	 underlined	 by	 the	 Ministers	 gathered	 at	 the	

Bologna	 Conference	 in	 London:	 “We	 are	 satisfied	 that	 national	 qualifications	

frameworks	 compatible	 with	 the	 overarching	 Framework	 for	 Qualifications	 of	 the	

EHEA	will	also	be	compatible	with	the	proposal	from	the	European	Commission	on	a		

European	Qualifications	Framework	 for	 Lifelong	Learning…..”	 (London	Communiqué,	

2007).	 Since	 its	 adoption	 by	 the	 member	 states	 and	 the	 European	 Parliament	 this	

proposal	turned	into	an	official	Recommendation.		

Lifelong	learning	and	Recognition	Lifelong	learning	In	the	past	it	could	be	argued	that	

education	was	 traditionally	 connected	with	 gaining	 a	 certificate	 or	 a	 diploma	which	

gave	a	qualification	for	a	particular	job,	usually	performed	for	a	very	long	period,	if	not	

for	the	entire	life	of	the	individual.	Individuals	stayed	with	one	employer	during	their	

whole	 working	 life	 and	 if	 not	 with	 the	 same	 employer,	 then	 usually	 within	 their	

originally	chosen	profession.	As	both	labour	markets	and	professional	careers	become	

increasingly	flexible	this	traditional	pattern	no	longer	applies.	There	are	many	reasons	

for	this	shift,	the	most	visible	being	the	fast	development	of	new	technologies	and	the	

rapid	 development	 towards	 knowledge-based	 societies,	 which	 gave	 birth	 to	 new	

professions	 while	 traditional	 ones	 significantly	 change	 or	 gradually	 disappear.	

Nowadays,	 it	 is	 increasingly	 common	 for	 an	 individual	 to	 change	 his/her	 profession	

several	times	during	working	life/career,	and	to	experience	various	working	contexts.	

On	the	other	hand,	education	has	more	roles	than	only	preparation	for	getting	a	job.	It	

also	contributes	to	personal	development,	a	better	quality	of	life	and	for	opening	up	to	

a	 wider	 range	 of	 activities	 outside	 their	 working	 life.	 Furthermore	 education	 and	
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learning	 play	 an	 irreplaceable	 role	 in	 preparing	 learners	 “for	 active	 citizenship	 in	

democratic	societies”.		

The	central	consequence	of	this	paradigm	shift	is	that	the	initial	diploma	or	certificate	

obtained	 by	 an	 individual	 in	 formal	 education	 is	 only	 one	 of	 many.	 This	 requires	

substantial	 changes	 in	 education	 and	 training	 systems	 and	 in	 their	 organisation.	

Lifelong	learning	is	defined	in	different	ways	in	individual	countries	and	the	definitions	

serve	different	purposes.	Very	often	 it	 is	understood	as	only	one	aspect	of	education	

and	 training,	 offering	 those	 who	 have	 already	 graduated,	 courses	 of	 further	 and/or	

continuing	 education.	 The	 perception	 of	 lifelong	 learning	 in	 EU	 policies,	 codified	

already	 in	 the	 year	 2000	 in	 the	 Memorandum	 on	 Lifelong	 Learning	 issued	 by	 the	

European	 Commission,	 is	 broader	 than	 this	 assumption.	 This	Memorandum	 offers	 a	

much	 wider	 and	 deeper	 understanding	 of	 lifelong	 learning.	 The	 Memorandum	 sees	

lifelong	 learning,	 “as	 a	 seamless	 continuum	 ‘from	 cradle	 to	 grave’	 “…	 and	 further	

develops	the	concept:	“Lifelong	learning	is	no	longer	just	one	aspect	of	education	and	

training;	 it	must	become	 the	guiding	principle	 for	provision	and	participation	across	

the	 full	 continuum	of	 learning	 contexts.”	The	 same	concept	has	been	adopted	by	 the	

Council	 of	 European	 Ministers	 in	 2006:	 lifelong	 learning	 was	 again	 defined	 as	 a	

continuous	 learning	 process	 enabling	 all	 individuals	 “to	 acquire	 and	 update	

knowledge,	skills	and	competences	at	different	stages	of	their	lives	and	in	a	variety	of	

learning	environments,	both	formal	and	informal,	for	the	purpose	of	maximising	their	

personal	 development,	 employment	 opportunities	 and	 encouraging	 their	 active	

participation	in	a	democratic	society“.		

In	 the	 Leuven	 Communiqué	 of	Ministers	 responsible	 for	 higher	 education,	 a	 similar	

definition	can	be	found:	“Lifelong	learning	involves	obtaining	qualifications,	extending	

knowledge	 and	 understanding,	 gaining	 new	 skills	 and	 competences	 or	 enriching	

personal	growth.	Lifelong	learning	implies	that	qualifications	may	be	obtained	through	

flexible	learning	paths,	 including	part-time	studies,	as	well	as	work-based	routes.”	All	

of	 the	 above-mentioned	 examples	 should	 be	 seen	 against	 the	 background	 that	 the	

provision	of	education,	as	stated	in	the	Leuven	Communiqué,	remains	a	public	task	and	

responsibility.	 In	 line	with	 the	 social	 dimension	 championed	by	 the	Bologna	Process	

lifelong	learning	should	ideally	strengthen	an	individual’s	 learning	opportunities.	The	

social	 dimension	 stresses	 “the	 need	 for	 appropriate	 conditions	 for	 students	 so	 that	

they	can	complete	their	studies	without	obstacles	related	to	their	social	and	economic	
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background.	 The	 social	 dimension	 includes	measures	 taken	 by	 governments	 to	 help	

students,	especially	from	socially	disadvantaged	groups,	 financially	and	economically,	

and	 to	provide	 them	with	guidance	and	counseling	services	with	a	view	 to	widening	

access.”		

It	 should	open	up	novel	 avenues	of	 acquiring	knowledge,	 skills	 and	 competences.	At	

the	 same	 time	 the	 provision	 of	 these	 opportunities	 remains	 a	 public	 obligation.	

Lifelong	learning	must	not	be	misinterpreted	as	a	simple	shift	of	responsibility	to	the	

individual	 learner.	 The	 implementation	 of	 lifelong	 learning	 sparks	 a	 number	 of	

consequences	 for	 the	 educational	 systems	 at	 national	 level	 as	 well	 as	 for	 European	

policies.	At	 national	 level,	 it	means	 that	 the	different	 levels	 and	 sectors	 of	 education	

and	training	systems	must	work	in	close	cooperation,	taking	also	into	account	the	non-

formal	domains.	This	results	in	a	significant	change	in	perception	and	thinking,	which	

requires	going	beyond	existing	differences,	that	is	to	say,	building	bridges	and	flexible	

learning	pathways	between	different	parts	of	existing	systems.		

The	lifelong	learning	continuum,	as	mentioned	above,	means	that	an	individual	should	

be	able	to	be	mobile,	to	acquire	and	update	knowledge,	skills	and	competences	at	any	

stage	of	a	professional	as	well	private	life,	and	in	a	variety	of	contexts.	This,	however,	

signals	 that	 previous	 qualifications	 have	 to	 be	 taken	 into	 account	 for	 further	 study	

and/or	 employability	 purposes	 and	 recognised	 as	 sufficient	 for	 any	 of	 the	 identified	

purposes.	A	necessary	prerequisite	for	this	is	the	recognition	of	prior	learning	–	formal,	

informal	 and	 non-formal	 –	 either	 within	 a	 national	 or	 international	 education	 and	

training	system.	The	recognition	of	qualifications	has	undergone	many	changes	in	the	

last	twenty	years.	From	the	“equipollent”	(usually	in	the	case	of	a	foreign	qualification	

ensuring	 that	 it	 is	 almost	 identical	 with	 the	 national	 one)	 through	 “equivalence”	

(where	 it	 was	 expected	 that	 the	 learner’s	 qualification	 could	 substitute	 the	 one	

provided	 by	 the	 respective	 institution)	 to	 the	 procedures	 we	 call	 recognition	 of	

qualifications	 today.	 This	 substantial	 change	 in	 the	 approach	 towards	 recognition	 of	

foreign	 qualifications	 and	 their	 components	 was	 codified	 in	 the	 Council	 of	

Europe/UNESCO	→	 Lisbon	 Recognition	 Convention	 (in	 full	 name	 Convention	 on	 the	

Recognition	 of	 Qualifications	 Concerning	 Higher	 Education	 in	 the	 European	 Region,	

adopted	 in	 Lisbon,	 in	 1997	 and	 subsequently	 also	 referred	 to	 as	 LRC).	 It	 defined	

recognition	as	“a	formal	acknowledgement	by	a	competent	authority	of	the	value	of	a	

foreign	 educational	 qualification	 with	 a	 view	 to	 access	 to	 educational	 and/or	
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employment	 activities”.	 The	 Lisbon	 Recognition	 Convention	 also	 operates	 with	 the	

term	of	“substantial	differences”	i.e.	an	assessment	of	the	previous	qualification	which	

led	 to	 a	 decision	 whether	 it	 could	 be	 accepted	 or	 whether	 there	 are	 substantial	

differences	 which	 prohibit	 it	 from	 being	 recognised.	 The	 novelty	 of	 the	 Lisbon	

Recognition	Convention	 lies	 in	the	fact	 that	 it	shifts	 the	responsibility	 for	recognition	

from	the	individual	to	the	institution.	It	argues	that	the	institution	needs	to	prove	that	

the	 above-referenced	 substantial	 differences	 exist	 and	 not	 vice	 versa,	 i.e.	 that	 the	

individual	has	to	prove	his/her	abilities.	The	credential	evaluators	generally	evaluate	

the	 level	of	 the	qualification	achieved,	 its	 content	and	 time	necessary	 for	achieving	a	

certain	qualification.	The	rethinking	is	that	this	attitude	could	be	applied	in	the	wider	

context	 of	 lifelong	 learning,	 in	 which	 the	 learning	 outcomes	 can	 be	 acquired	 in	 the	

formal,	 non-formal	 or	 informal	 domains.	 This	 requires	 a	 significant	 shift	 in	 the	

perception	 of	 the	 qualification.	 Instead	 of	 assessing	 procedures	 and	 content	 of	

previous	 education,	 a	 shift	 towards	 assessing	 learning	 outcomes	 of	 the	 previous	

learning	 should	happen.	Thus	 the	 learning-outcomes	approach,	based	on	knowledge,	

skills	 and	 competences	 achieved,	 is	 the	 basis	 for	 enabling	 change.	 Only	 the	 learning	

outcomes	 of	 the	 two	 respective	 qualifications	 will	 be	 assessed.	 Today’s	 reality,	

however,	 is	 far	 from	 this	 vision.	 If	we	 take	 the	 notion	 of	 lifelong	 learning	 seriously,	

without	 such	 an	 approach	 we	 will	 not	 be	 able	 to	 establish	 the	 recognition	 of	 non-

formal	and	informal	learning	and	we	will	not	proceed	further	in	implementing	lifelong	

learning	concepts.	A	rapidly	increasing	number	of	adult	learners	clearly	underlines	the	

growing	need	for	such	an	approach.	A	common	European	approach	can	contribute	to	

making	 our	 diversified	 education	 and	 training	 landscape	more	 intelligible	 and	more	

harmonious.	It	will	furthermore	enable	us	to	benefit	from	common	instruments	which	

have	 been	 developed	 so	 far:	 credit	 systems,	 Diploma	 and	 Certificate	 Supplements,	

other	 Europass	 documents,	 and	 last	 but	 not	 least,	 the	 European	 Qualification	

Framework,	the	meta-framework	which	is	to	be	complemented	by	individual	national	

qualification	 frameworks.	 All	 these	 instruments	 are	 nowadays	 connected	 to	 and/or	

based	on	learning	outcomes.	To	conclude,	it	should	be	emphasised	that	both	ECTS	and	

ECVET	contain	very	open	and	flexible	concepts:	the	BEST	BY	DOING	answer	is	a	very	

general	 approach,	which	underlines	 learning	outcomes	 in	a	bid	 to	 leave	ample	 room	

for	 flexibility	 for	 individual	 institutions	 and	 their	 learners.	 The	 final	 achievement	 of	

BEST	BY	DOING	rests	on	the	coherence	of	the	approach:	BEST	BY	DOING	represents	a	
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system	 of	 complementarity,	 which	 allows	 partial	 overlaps	 on	 the	 basis	 of	 learning	

outcomes.		

The	 BEST	 BY	 DOING	 philosophy	 is	 predicated	 on	 the	 idea	 that	 no	 “same	 learning	

outcome	should	be	assessed	twice”.		

With	credits	clearly	linked	to	learning	outcomes	and	no	longer	tied	exclusively	to	the	

packaging	 of	 learning	 activities,	 as	 it	 is	 often	 the	 case	 in	 ECTS,	 the	 proposed	

methodology	 enhances	 transparency	 in	 general.	 The	 European	 transparency	 tools,	

such	as	the	Diploma	Supplement,	the	Certificate	Supplement	and	the	Europass	Mobility	

would	 particularly	 benefit	 from	 the	 BEST	 BY	 DOING	 approach	 as	 the	 information	

content	 would	 rise	 significantly.	 This	 could	 contribute	 to	 facilitated,	 optimised	

recognition	 procedures	 and	 result	 in	 the	 European	 tools	 speaking	more	 clearly	 to	 a	

wider	target	group.	The	support	of	mobility,	possibilities	of	transnational	programmes,	

diversification	 of	 the	 higher/tertiary	 education	 landscape	 and	 a	 growing	 need	 to	

establish	 lifelong	 learning	 as	 an	 overarching	 framework	 for	 the	 whole	 educational	

system	 will	 contribute	 to	 widening	 the	 spectrum	 of	 applicants	 for	 higher/tertiary	

education.	A	natural	consequence	will	be	new	types	of	learners	who	will	have	different	

backgrounds,	educationally	and	socially.	They	will	come	with	different	experiences	and	

expectations	 resulting	 in	 a	 growing	 demand	 for	 more	 permeability	 throughout	 the	

entire	 system.	 Thus	 the	 Diploma	 Supplement	 will	 become	 even	 more	 important	 in	

times	when	traditional	educational	careers,	often	closely	tied	to	one	‘home’	institution,	

become	less	typical.	It	represents	a	Europe-wide	information	tool,	providing	“sufficient	

independent	 data	 to	 improve	 the	 international	 ‘transparency’	 and	 fair	 academic	 and	

professional	 recognition	 of	 qualifications	 (diplomas,	 degrees,	 certificates	 etc.)”	 and	

rendering	European	higher	education	diplomas	more	readable	and	comparable.	It	does	

not	 replace	 the	 diploma;	 it	 is	 valid	 only	 in	 conjunction	with	 a	 diploma.	 In	 2018	 the	

Ministers	responsible	for	higher	education	agreed	that	every	graduate	should	receive	

the	Diploma	Supplement	issued	in	a	widely	spoken	language,	automatically	and	free	of	

charge.	 The	 Certificate	 Supplement	would	 benefit	 from	 the	 spread	 of	 ECVET	 tied	 to	

gained	 units	 of	 learning	 outcomes,	 since	 it	would	make	 this	 device	more	 useful	 and	

transparent.	Also,	the	Europass	Mobility,	which	is	used	in	the	framework	of	European	

mobility	schemes,	would	be	more	useful	if	the	acquired	learning	outcomes	mentioned	

on	 it	were	be	 connected	with	 credit,	 that	 is	 to	 say	ECTS	or	ECVET,	 or	 even	both.	By	
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using	this	new	approach	all	these	European	tools	would	eventually	gain	in	usefulness,	

transparency	and	clarity.	

	

ECVET	is	a	new	European	instrument	

It	has	been	designed	as	a	European	credit	system	compatible	with	the	specificities	of	

vocational	education	and	training.	It	should	foster	greater	permeability	in	VET	as	well	

as	 mobility	 of	 European	 learners	 and	 workers	 and	 give	 more	 flexible	 pathways	 for	

them	 to	 achieve	 mobility.	 It	 has	 a	 potential	 to	 smooth	 recognition	 –	 not	 only	 of	

qualifications	but	 also	of	 their	 relevant	 components	 and	 to	 assess	 and	validate	prior	

learning.	 It	was	 adopted	as	 the	→	Recommendation	of	 the	European	Parliament	 and	

the	 Council	 on	 establishment	 of	 a	 European	 Credit	 System	 for	 Vocational	 Education	

and	 Training	 (ECVET)	 in	 April	 2009.	 Today’s	 reality	 ECVET	 has	 been	 tested	 in	 a	

number	 of	 pilot	 projects,	 often	 supported	 and	 co-financed	 by	 the	 Leonardo	 da	Vinci	

programme.	Via	these	pilot	projects,	the	concept	and	principles	of	ECVET	are	not	only	

tested	but	also	disseminated.	Wider	gradual	implementation	of	ECVET	is	envisaged	by	

2012.	 The	 ECVET	 key	 features	 and	 basic	 elements	 According	 to	 the	 technical	

specifications	 of	 ECVET,	 qualifications	 are	 described	 in	 terms	 of	 units	 of	 learning	

outcomes.	The	Recommendation	on	ECVET	(2009)	defines	a	unit	of	learning	outcomes	

as	“a	component	of	a	qualification,	consisting	in	a	coherent	set	of	knowledge,	skills	and	

competences	that	can	be	assessed	and	validated”.	A	credit	for	learning	outcomes	on	the	

other	 hand	 means	 “a	 set	 of	 learning	 outcomes	 of	 an	 individual	 which	 have	 been	

assessed	and	which	can	be	accumulated	towards	a	qualification	or	transferred	to	other	

learning	programmes	or	qualifications”.	This	means	 that	an	assessed	unit	of	 learning	

outcomes	 leads	 to	obtaining	a	 credit	of	 learning	outcomes.	The	credits	 thus	describe	

what	 knowledge,	 skills	 and	 competences	 a	 learner	who	 successfully	 passed	 the	 unit	

gained.	 Genesis	 and	 contexts	 of	 the	 two	 credits	 systems	 .	 The	 ECVET	 points	 are	 a	

“numerical	representation	of	the	overall	weight	of	learning	outcomes	in	a	qualification	

and	 of	 the	 relative	 weight	 of	 units	 in	 relation	 to	 the	 qualification”.	 There	 is	 a	

convention	 to	which	60	ECVET	 credits	 points	 are	 attached	 to	 the	 learning	 outcomes	

expected	 to	 be	 achieved	 in	 one	 year	 of	 formal	 full	 time	 VET.	 The	 credit	 and	 ECVET	

points	 are	 thus	 different	 entities.	 While	 a	 credit	 is	 a	 set	 of	 knowledge,	 skills	 and	

competences	 the	 learner	 has	 achieved,	 ECVET	 points	 provide	 information	 about	 the	

weight	of	units	within	the	qualification.	The	system	is	designed	to	enable	the	learner	to	
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collect	credits	for	learning	outcomes	achieved	through	formal,	informal	as	well	as	non-

formal	 learning	 settings.	 Thus	 it	 creates	 the	 bases	 for	 assessment,	 validation	 and	

accumulation	 of	 learning	 outcomes	 of	 prior	 learning.	 ECVET	 Credit	 points	 allocation	

ECVET	points	are	allocated	to	a	qualification	as	a	whole	and	to	its	units.	Allocation	of	

ECVET	points	to	a	qualification	is	based	on	using	an	agreement	according	to	which	60	

points	 are	 allocated	 to	 the	 learning	 outcomes	 expected	 to	 be	 achieved	 in	 a	 year	 of	

formal	 full	 time	VET.	As	 specified	 in	 the	Recommendation,	 “for	 a	 given	qualification,	

one	formal	learning	context	is	taken	as	a	reference	and,	on	the	basis	of	the	convention	

the	 total	 number	 of	 points	 is	 assigned	 for	 that	 qualification.	 From	 this	 total,	 ECVET	

points	 are	 then	 allocated	 to	 each	 unit	 according	 to	 their	 relative	 weight	 within	 the	

qualification.”	The	number	of	ECVET	points	expresses	the	relative	weight/significance	

of	a	unit.	According	to	the	ECVET	Recommendation,	the	allocation	of	ECVET	points	is	

subject	to	the	following	approaches	or	a	combination	of	them:		

—	Different	stakeholders	“value”	the	different	units	which	are	part	of	the	qualification	

according	 to	 the	 relative	 importance	 of	 the	 unit’s	 learning	 outcomes	 for	 the	 labour	

market,	for	progression	to	other	qualification	levels	or	for	social	integration;		

—	 The	 complexity,	 scope	 and	 volume	 of	 learning	 outcomes	 in	 the	 unit	 (i.e.	 the	

complexity,	 scope	and	volume	of	 knowledge)	 in	 relation	 to	 the	 learning	outcomes	of	

the	overall	qualification.	Skills	and	competences	in	the	unit	are	evaluated	with	regard	

to	their	share	in	the	overall	skills	and	competences	of	the	entire	qualification;		

The	 effort	 necessary	 for	 a	 learner	 (estimation	 of	 the	 learners’	 effort,	 workload	 or	

learning	time	needed)	to	achieve	the	unit’s	required	learning	outcomes.		

Whichever	method	or	combination	of	methods	is	chosen,	the	size	of	the	unit	should	be	

reasonable	 –	 too	 small	 units	 could	 lead	 to	 fragmentation	 without	 proper	

understanding,	and	too	large	ones	could	impair	mobility.	
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A	Grid	on	ECVET	consistencies	and	inconsistencies	

Basic	facts	Definition	/	Explanation	

ECVET	is	a	technical	 framework	for	the	transfer,	recognition	and,	where	appropriate,	

accumulation	of	individuals’	learning	outcomes	with	a	view	to	achieving	a	qualification.	

ECVET	is	intended	to	facilitate	the	recognition	of	learning	outcomes	in	accordance	with	

national	 legislation,	 in	 the	 framework	 of	 mobility,	 for	 the	 purpose	 of	 achieving	 a	

qualification.	“Credit	for	learning	outcomes”	(credit)	means	a	set	of	learning	outcomes	

of	an	 individual	which	have	been	assessed	and	which	can	be	accumulated	 towards	a	

qualification	 or	 transferred	 to	 other	 learning	 programmes	 or	 qualifications	 “ECVET	

points”	mean	a	numerical	representation	of	the	overall	weight	of	learning	outcomes	in	

a	qualification	and	of	the	relative	weight	of	units	in	relation	to	the	qualification.		

Qualification	

A	formal	outcome	of	an	assessment	and	validation	process	which	is	obtained	when	a	

competent	institution	determines	that	an	individual	has	achieved	learning	outcomes	to	

given	standards.		

Learning	outcomes	

Statements	of	what	a	learner	knows,	understands	and	is	able	to	do	on	completion	of	a	

learning	process	and	which	are	defined	in	terms	of	knowledge,	skills	and	competences	

that	can	be	assessed	and	validated.	24	The	European	Qualifications	Framework	(EQF)	

defines	learning	outcomes	in	terms	of	knowledge-	skills-	competences		

WIDER	CONTEXT	

A	 learner	can	achieve	a	qualification	by	accumulating	 the	required	units,	achieved	 in	

different	countries	and	different	contexts	(formal	and,	where	appropriate,	non-formal	

and	 informal),	 while	 respecting	 national	 legislation	 relating	 to	 the	 accumulation	 of	

units	and	the	recognition	of	learning	outcomes.	Takes	into	account	the	diversity	of	the	

learners	

Political	context	and	governance	

Copenhagen	 Process	 –	 cooperation	 and	 transparency	 in	 a	 highly	 diversified	 system	

European	qualification	 framework	 for	 lifelong	 learning	 (EQF)	–	 credits/credit	 ranges	

not	 mentioned	 ECVET	 –	 European	 Credit	 for	 Vocational	 Education	 and	 Training	
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European	 Quality	 Assurance	 Reference	 Framework	 for	 Vocational	 Education	 and	

Training	 Goal:	 enhanced	 transparency	 between	 the	 systems	 and	 mobility	 of	 the	

learners	 and	 students	 based	 on	 readability	 of	 the	 learning	 outcomes	 described	 in	

terms	of	knowledge,	skills	and	competences.	

31	 countries:	 27	 countries	 of	 EU	 and	 4	 associated	 countries:	 Iceland,	 Lichtenstein,	

Norway	and	Turkey	

	

IMPACT	

Allocated	to	units	of	learning	outcomes	

Impact	on	the	qualification		

o Qualification	structured	in	units	

o Number	and	size	of	the	units	

o Rules	of	combining	units		

o Rules	and	processes	for	the	assessment,	validation	and	accumulation	of	learning	

outcomes		

o Design	 of	 the	 assessment,	 validation	 and	 accumulation	 (AVA)	 of	 outcomes	

processes	 (including	 learning	 outcomes	 achieved	 in	 formal,	 non-formal	 and	

informal	learning)		

o Enhanced	transparency	of	VET	qualifications	in	Europe	

	

Future/Vision	

Pilot	projects	–	implementation	only	starting	

o Designed	in	a	“modern”	and	flexible	way		

o Designed	to	accommodate	the	lifelong	learning	approach		

o However,	not	yet	implemented	in	the	national	VET	systems	

	

Potential	for	future	

• Learning	outcomes		

• learning	process	(output	reference	oriented	system)		

• Designed	 with	 the	 potential	 to	 serve	 assessment	 and	 validation	 of	 results	 of	 prior	

learning	(formal,	informal,	non-formal)	

• Formalisation	of	non-formal	and/or	informal	learning	

Learning	Outcomes	
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	The	new	approach	to	ECTS	cannot	be	performed	without	understanding	the	concept	

of	 designing	 curriculum	 on	 the	 basis	 of	 learning	 outcomes.	 Learning	 outcomes	

comprise	 the	 driving	 force	 behind	 contemporary	 higher	 education	 reform	 often	

connected	 to	 the	Bologna	Process	 as	 a	 renewed	 impulse	 to	 curriculum	development	

and	 innovation.	 “Learning	 outcomes	 are	 not	 just	 an	 isolated	 tool	 at	 the	 level	 of	

curriculum	 design	 but	 also	 represent	 an	 approach	 that	 plays	 a	 significant	 role	 in	 a	

much	 wider	 context	 that	 includes:	 the	 integration	 of	 academic	 and	 vocational	

education	and	training	(VET),	 the	accreditation	of	prior	experiential	 learning	(APEL),	

the	development	of	 lifelong	 learning	qualifications	 frameworks	and	 the	development	

of	 credit	 and	 accumulation	 systems.	 They	 are	 the	 foundation	 stone	 of	 the	 new	

architecture	of	educational	reform.”		

The	adoption	of	learning	outcomes	shifts	the	focus	on	the	learner,	the	role	of	a	teacher	

shifts	 towards	 that	 of	 a	 facilitator	 of	 the	 learning	 process.	 It	 furthermore	 recognises	

that	 many	 activities	 can	 take	 place	 outside	 the	 classroom,	 based	 on	 learners´	 own	

independent	 activities.	 This	 approach	 has	 influenced	 significantly	 the	 ECTS	 system	

transforming	 it	 towards	 an	 output	 based	 tool	what	we	 could	 call	 “learning	 outcome	

based	ECTS	credits”.	In	the	framework	of	ECVET,	the	learning	outcomes	constitute	the	

very	core	of	the	philosophy.	We	can	even	consider	that	it	is	not	necessary	to	take	into	

account	the	curriculum	to	define	the	learning	outcomes,	these	being	defined	related	to	

the	 job	profile	 and	occupational	 standard	only.	 Learning	outcomes	will	 be	 related	 to	

the	 qualification	 framework	 at	 a	 national	 as	 well	 as	 European	 level.	 They	 offer	

innovation	potential	for	curricula	development.	If	we	conducted	a	literature	survey	we	

might	 arrive	 at	 a	 wide	 range	 of	 definitions	 which	 in	 substance	 do	 not	 differ	

significantly.	

The	common	denominators	could	be	identified	as		

- Learning	outcomes	focus	on	what	the	learner	has	achieved	–	rather	than	on	input-

driven	plans	embedded	in	the	curriculum;	

- Learning	 outcomes	 focus	 on	 what	 the	 learner	 knows	 and	 can	 perform	 after	 the	

respective	learning	activity.	

This	 common	 substance	 is	 summarised	 in	 the	 definition	 of	 learning	 outcomes	

published	in	the	CEDEFOP’s	“Terminology	of	European	education	and	training	policy”	

(2008):	 Learning	 outcomes	 are	 defined	 as	 “the	 set	 of	 knowledge,	 skills	 and	

competences	 an	 individual	 has	 acquired	 and/	 or	 is	 able	 to	 demonstrate	 after	
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completion	 of	 a	 learning	 process,	 either	 formal,	 non-formal	 or	 informal”.	 The	

reinvigorated	focus	on	learning	outcomes	creates	additional	challenges	for	the	design	

of	viable	learning	outcomes.	In	order	to	become	prime	messengers	of	information	they	

have	to	display	a	profiled	specificity.	Every	single	learning	outcome	becomes	relevant	

and	crucially	rises	in	significance.	They	have	to:		

—	Be	intelligible	and	specific		

—	 Be	 expressed	 in	 terms	 of	 knowledge,	 skills	 and	 competences	 and	 fit	 within	 the	

frame	of	the	descriptors	of	the	particular	level	in	the	EQF	and	overarching	qualification	

framework	of	EHEA	(QF-EHEA)		

—	Refer	and	relate	to	quality	assurance/	accreditation	methodology	at	national	as	well	

as	institutional	level		

—	Refer	and	relate	to	learning	assessment	methods	—	Communicate	to	contextual	(i.e.	

within	the	same	programme)	 learning	outcomes	 in	order	to	express	progression	and	

pathways,	to	describe	structure		

—	Be	able	to	stand	alone	and	communicate	to	the	world	outside	the	programme	and	

society	at	large,	i.e.	they	have	to	contain	autonomous	meaning	outside	their	immediate	

context	 Rethinking	 the	 degree	 programmes	 through	 the	 learning	 outcomes	 prism	

stimulates	 cooperation	 with	 all	 major	 stakeholders	 (educationalists,	 employers,	

learners,	 quality	 assurance	 specialists,	 alumni)	 and	 serves	 as	 a	 transparency	 tool	 for	

society	at	large.	In	the	framework	of	vocational	education	and	training,	the	learners	are	

assessed	 according	 to	 the	 learning	 outcomes	 they	 achieve.	 These	 learning	 outcomes	

are	 complex	 elements	 since	 they	 are	 the	 sum	of	 components	which	 refers	 to	 sets	 of	

knowledge,	 skills	 and	 competences,	 of	 perception	 and	 of	 attitude	 allowing	 to	 hold	

correctly	 the	 function	or	 to	perform	the	 task	connected	 to	 the	prepared	 job.	Besides,	

the	learning	outcomes	are	subject	to	evolution,	since	they	develop	themselves	inside	as	

well	outside	 the	school.	This	new	approach	 influenced	credit	 systems.	Viable	 in	both	

the	ECTS	and	ECVET	system,	 learning	outcomes	offer	 a	mutually	 intelligible	 element	

between	 the	 two	 worlds.	 Learning	 outcomes	 signal	 the	 prime	 information	 carrier,	

while	 workload	 (ECTS)	 and	 the	 relative	 significance	 of	 a	 unit	 of	 learning	 outcomes	

(ECVET)	will	be	of	relevance,	yet	take	only	secondary	importance.		
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Learning	activities	may	refer	to	courses,	internships,	practical	experimentations,	on	

the	 job	 training,	 etc.	 They	 represent	 a	 key	 concept	 in	 the	 framework	 of	 the	 Best	 By	

Doing	 project	 since	 the	 project’s	 aim	 is	 to	 enable	 a	 dialogue	 between	 vocational	

education	and	training	and	education	in	HORECA	SECTOR.	

In	 the	 framework	 of	 vocational	 education	 and	 training,	 and	 more	 specifically	 in	

apprenticeship,	 the	 learners	 usually	 spend	 a	 significant	 part	 of	 the	 training	 time	

outside	of	 the	school,	 since	 they	are	employed	 in	a	company.	Some	higher	education	

institutions	 involve	 practical	 placement	 as	 part	 of	 their	 curricula	 as	 well.	 It	 is	 thus	

necessary	 to	 take	 into	 account,	 in	 the	 evaluations	 of	 the	 learner’s	 skill	 level,	 the	

activities	realised	in	the	company	and	the	knowledge,	skills	and	competences	deployed	

to	adapt	herself/himself	to	the	situation.	Learning	activities	thus	take	place	in	various	

contexts:	 the	 training	 centre,	 the	 company	 and	 the	 socio-cultural	 framework	 of	 the	

practical	training.		

These	 three	 places	 relate	 to	 three	 kinds	 of	 activities:	 the	 activities	 taking	 place	 in	

formal	learning	situations	(at	school),	the	activities	taking	place	in	non-formal	learning	

situations	 (in	 the	 company)	 and	 the	 activities	 taking	 place	 in	 informal	 learning	

situations	 (in	 the	 daily	 life).	 The	 formal	 learning	 activities	 The	 formal	 learning	

activities	 refer	 to	 the	 learning	gained	 in	 a	 training	 institution	or	within	 a	prescribed	

curriculum	at	a	higher	education	institution	with	learning	objectives,	pedagogical	and	

educational	 strategies	 clearly	 defined.	 Since	 the	 objectives	 and	 the	 means	 are	

formalised,	they	allow	a	formal	evaluation.	The	non-formal	learning	activities	The	non-

formal	 learning	 activities	 refer	 to	 a	 learning	 situation,	 which	 is	 not	 organised	 by	 a	

training	 centre/educational	 institution.	 However,	 similar	 to	 the	 formal	 learning	

activities,	it	is	structured	in	terms	of	objectives,	of	time	or	of	resources.	This	structure	

is	marked	out,	most	of	the	time,	by	pedagogic	tools	co-defined	by	training	authorities	

and	professionals.	The	 tutor	 in	 the	company	defines	 the	objectives	and	 the	means	 in	

connection	 with	 the	 professional	 situation	 and	 the	 training	 centre.	 The	 non	 formal	

learning	 activity	 is	 intentional	 in	 the	 way	 that	 the	 learner	 is	 conscious	 to	 improve	

his/her	skills	by	performing	those	tasks.	The	informal	learning	activities	The	informal	

learning	 activities	 are	 generally	 acquired	 through	 the	 activities	 of	 everyday	 life	

connected	 to	 work,	 to	 the	 family	 or	 to	 leisure	 activities.	 Unlike	 the	 two	 above-

mentioned	 ways	 of	 learning,	 it	 is	 not	 structured	 in	 terms	 of	 objectives,	 of	

time/duration	or	of	resources.	It	frequently	possesses	a	non	intentional	nature,	i.e.	the	
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purpose	 of	 the	 action	 is	 not	 to	 learn	 something	 in	 particular,	 the	 learner	 thus	 not	

necessarily	 being	 conscious	 to	 have	 acquired	 new	 skills.	 A	 vocational	 training	

programme	necessarily	has	to	take	into	account	the	formal	learning	activities,	but	also	

the	learning	outcomes	gained	through	work	situations	(non	formal	learning)	in	order	

to	define	the	expected	knowledge,	skills	and	competences	to	be	acquired	to	obtain	the	

qualification.	 This	 also	 holds	 true	 for	 higher	 education	 institutions,	 which	 may	 also	

have	to	take	into	account	formal	learning	activities	and	could	assess	and	validate	both	

informal	and	nonformal	ones.		

The	Matrix		

Underneath	 the	 learning	 outcomes	 layer,	 ECVET	 carry	 different	 secondary	 layers	 of	

information.	 In	 ECVET	 credits	 points	 denote	 the	 significance	 of	 a	 certain	 unit	 of	

learning	 outcomes	 within	 the	 overall	 qualification.	 This	 assumption	 also	 offers	 the	

possibility	that	if	an	individual	can	demonstrate	that	he/she	performs	on	a	given	level	

without	having	taken	part	 in	 formal	 learning	activities	(but	through	informal	or	non-

formal	 learning),	 that	person	 is	entitled	having	his/her	outcomes	assessed	to	receive	

the	 same	 number	 of	 credits	 and	 any	 privileges	 that	 might	 come	 with	 them.	 The	

proposed	 methodology	 subscribes	 to	 the	 approach	 that	 neither	 time	 invested	 into	

achieving	 predefined	 learning	 outcomes,	 i.e.	 the	 workload,	 nor	 their	 relative	

significance,	nor	their	packaging	(in	courses,	modules,	etc.)	should	be	used	to	translate	

between	both	 systems.	This	methodology	 relies	on	 sound	 learning	outcomes,	quality	

assured	within	 the	 national	 and/or	 institutional	 system,	 and	 connected	 to	 adequate	

assessment	methods.	The	 suggested	Best	By	Doing	matrix	 acts	 as	 the	basis	 for	 any	

articulation	between	ECTS	and	ECVET.	It	can	be	seen	both	as	a	transparency	tool	and	a	

translation	 device	 in	 that	 it	 asks	 qualifications	 from	 both	 systems	 to	 apply	 identical	

and	 thus	 comparable	 information	 parameters.	 As	 a	 common	 interface	 it	 emphasises	

learning	outcomes	and	the	systems’	secondary	layers	of	information.	It	is	important	to	

stress	that	this	methodology	does	not	propose	a	completely	new	model	of	curriculum	

development	or	the	revision	of	the	presentation	of	qualifications	in	general.		
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A	simplified	model	–	the	matrix	step-by-step		

  Name: Name: Name: 

 Competencies of staff 
involved       

1 Project management 
skills       

2 English language skills       
3 Working in a team       

4 Communication skills - 
writing in English       

5 Communication skills - 
speaking in English       

6 Problem solving skills       

7 Knowledge about 
HoReCa sector       

8 Knowledge about VET 
schools       

9 Knowledge about VET 
students' needs       

10 Leading skills       

11 Knowledge about 
Work based learing       

12 Conflict management 
skills       

13 Managing online 
tools/platforms        

14 Experience in 
international projects       

	

	

	

The	 model	 can	 be	 used	 from	 different	 entry	 points	 and	 is	 compatible	 with	 the	

specificities	of	higher	education	and	of	vocational	education	and	training.		

The	only	pre-requisite	is	to	start	with	an	existing	qualification,	possibly	referenced	to	

an	 EQF/QF-EHEA	 level	 (depending	 whether	 the	 national	 framework	 has	 been	

referenced	 to	 the	EQF	already).	The	matrix	 is	 a	double	entry	 table,	which	enables	 to	

better	depict	and	present	a	given	qualification,	by	detailing	the	learning	outcomes	and	

the	learning	activities	(curriculum).	

Potential	Usages		
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The	 credit	 usage	 depends	 on	 the	 motivation	 of	 the	 institution	 involved	 to	 use	 the	

matrix.	Thus,	three	potential	usages	of	the	matrix	have	been	identified	so	far:	

	▶	If	it	is	to	reshape	the	training	offer	and	make	it	more	transparent	for	the	learners	in	

the	 case	 of	 a	 university	 or	 a	 higher	 educational	 institution,	 then	 the	 right	 hand	 side	

column	with	the	ECVET	points	will	not	need	to	be	filled	in;	only	the	bottom	line	with	

the	ECTS	points	will	be	completed.		

By	doing	the	exercise,	the	university	will	have	gained	clarity	and	will	furthermore	have	

connected	 its	 educational	 offer	 (courses,	modules	 and	other	 learning	 activities)	with	

precisely	 defined	 learning	 outcomes.	 Also,	 if	 the	 institution	 concerned	 seeks	 to	

diversify	 its	 audience	 by	 recruiting	 individuals	 with	 various	 backgrounds	 (workers	

wishing	to	study	anew,	learners	coming	from	VET),	 it	will	be	easier	to	identify	which	

learning	 outcomes	 have	 already	 been	 achieved	 and	 eventually	 to	 decide	 to	 exempt	

him/her	from	several	courses	tied	to	these	learning	outcomes.	Here,	it	is	obvious	that	

the	shift	 towards	 learning	outcomes	makes	 it	 easier	 to	 recognise	prior	 learning	 than	

only	 taking	 into	 account	 the	 curriculum	 and	 courses	 validated	 in	 a	 prior	 learning	

context,	without	questioning	the	usage	of	ECTS	in	universities.	

	▶	A	second	potential	usage	of	the	matrix	can	be	for	a	VET	provider	to	better	connect	

the	 identified	 job	 profile	 and	 the	 proposed	 qualification	 to	 the	 training	 offer	 and	

pedagogical	investment.	The	VET	provider	will	use	the	matrix	in	order	to	identify	what,	

in	 the	 existing	 curriculum,	 contributes	 to	 the	 expected	 learning	 outcomes	 to	 be	

achieved	 and,	 in	 some	 cases,	 review	 its	 training	 offer	 by	 changing	 the	 proposed	

learning	 activities	 when	 having	 completed	 the	 matrix.	 This	 might	 be	 the	 case,	 for	

instance,	if	some	learning	activities	appear	to	be	of	no	relevance	for	contributing	to	the	

learning	outcomes.	The	VET	provider	will	use	 the	pre-requisites	of	ECVET,	 including	

consulting	the	economic	sector	relevant	for	the	given	qualification,	in	order	to	fill	in	the	

learning	 outcomes	 part	 of	 the	 grid	 and	 to	 attach	 points	 to	 the	 units	 of	 learning	

outcomes	taking	into	account	their	relative	importance	within	the	overall	qualification.	

He	will	 not	 need	 to	 fill	 in	 the	 bottom	 line	 of	 the	 grid	with	 the	 ECTS	 points	 but	will	

nevertheless	 fill	 in	 the	 learning	 activities	 and	 reflect	 on	 how	 these	 contribute	 to	 the	

learning	outcomes.	

▶	A	third	potential	usage	of	the	matrix	will	be,	in	some	cases,	to	fill	in	both	sides	of	the	

grid:	 the	 ECVET	 and	 ECTS.	 This	 will	 be	 useful	 in	 specific	 contexts	 identified	 in	 the	
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framework	 of	 the	 Best	 By	 Doing	 project.	 For	 instance,	 VET	 degrees	 at	 higher	

educational	 level,	which	 exist	 in	 several	 national	 educational	 systems,	would	 benefit	

from	 the	matrix	 by	 converting	 their	 training	 offer	 both	 in	 ECVET	 and	 in	 ECTS.	 This	

would	enable	these	degrees	to	depict	their	training	offer	in	accordance	with	the	labour	

market’s	needs,	based	on	learning	outcomes	as	specified	in	ECVET,	but	also	to	attribute	

ECTS	 points	 to	 learning	 activities	 to	 boost	 the	 curriculum	 and	 be	 intelligible	 to	 the	

European	Higher	Education	Area.	This	double	allocation	of	credits	would	be	beneficial	

for	 the	 learners	who	 could	 better	 value	 their	 gained	 learning	 outcomes	 towards	 the	

economic	world,	and	better	present	their	qualification	towards	the	academic	world	in	

the	case	of	a	vertical	mobility	for	example.	

	

Practical	examples	 from	vocational	education	and	training	and	higher	education	This	

last	part	is	dedicated	to	concrete	examples	aiming	at	illustrating	day	to	day	use	of	the	

methodology.	Those	examples	are	part	of	 the	experimentation	planed	within	Best	By	

Doing	matrix	.	The	case	studies	intend	to	illustrate	the	diverse	potentialities	of	Best	By	

Doing	methodology	building	on	 learning	outcomes	and	 learning	activities	 in	order	 to	

enhance	 transparency,	 recognition	and	mobility	between	VET	and	HE.	They	describe	

individual	 education	or	 training	 situations	 (at	 institutional	 level)	using	 the	proposed	

matrix.	They	sketch	the	sequence	of	applying	the	matrix	in	a	very	concise	manner,	step	

by	step.	 In	so	doing	they	explicitly	mention	which	of	 the	 following	steps	they	took	at	

which	point.	

Hospitality	Management	–HORECA	SECTOR	

Framework:	

https://atlantelavoro.inapp.org/dettaglio_profilo.php?id_profilo=12082	

												UNITS	OF	LEARNING	OUTCOMES:	ADA.19.18.39	-	Ricevimento	e	assistenza	del	cliente		

												EQF	:	level	3	

Method	used	to	build	units	of	learning	outcomes:	

The	 FONDAZIONE	 LEPIDO	 ROCCO	 	 COURSE	 in	 Hospitality	 Management	 (QNQR)	 is	

organised	across	levels,	3	and	4	and	at	each	level	it	is	intended	that	the	learner	achieve	

certain	learning	outcomes.		
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These	learning	outcomes	identify	the	knowledge,	skills	and	competences	that	a	learner	

will	have	at	the	end	of	each	module.	The	units	of	learning	outcomes	therefore	already	

exist,	and	are	in	place	–	classified	within	the	ITALIAN	VET	sector	as	‘modules’.	

	The	number	 of	 learning	 outcomes	 in	 each	 ‘module’	will	 differ,	 although	 there	 is	 not	

any	science	 involved	 in	 their	development.	The	 learning	outcomes	were	designed	by	

specialist	TOPICS	staff	with	 input	 from	industry	 to	ensure	vocational	relevance.	On	a	

regular	 basis	 teams	 from	 the	 college	 and	 validating	 university	 update	 modules	 to	

reflect	current	industry	expectations	and	practices.		

Method	 used	 to	 identify	 the	 Learning	 Activities:	 Each	 unit	 of	 learning	 outcomes	 has	

either	two	or	three	assessments	built	around	the	learning	outcomes	stipulated;	these	

assessments	can	be	in	the	form	of	reports,	essays,	discussion	papers,	examinations	or	

oral	 presentations.	 Learning	 outcomes	 are	 usually	 only	 assessed	 once	 thus	 avoiding	

over-assessment	 of	 the	 students.	 These	 assessments	 are	 reviewed	 on	 a	 yearly	 basis	

and	developed	according	to	the	feedback	from	students	and	lecturers	(and	workbased	

mentors	 and	 employers).	 The	 methodology	 of	 allocating	 ECVET	 points	 within	 the	

Italian	 	 system,	 units	 of	 learning	 outcomes	 and	 modules	 i.e.	 learning	 activities	 are	

effectively	 the	 same	 thing.	 Learning	 activities	 are	 planned	 according	 to	 the	 expected	

learning	outcome	and	the	assessment	methodology.	Delivery	teams	will	utilise	a	range	

of	learning	activities	that	are	appropriate	for	the	learner	and	the	vocational	area	such	

as;	 lectures,	 demonstrations,	 group	 exercises,	 practical	 activities,	 real	 work-based	

learning	etc.		

Method	used	to	allocate	credits:	the	COURSE	Hospitality	Management	programmes	

were	 designed	 and	 organised	 by	 FONDAZIONE	 LEPIDO	 ROCCO,	 and	 as	 part	 of	 the	

VENETO	 REGION	 system	 each	 module	 was	 designed	 as	 a	 set	 of	 learning	 outcomes.	

Each	module	is	taught	through	lectures	and	lessons	which	contribute	to	the	students’	

submission	 of	 two/	 three	 assessments	 (per	module)	 to	 demonstrate	 application	 and	

level	of	success	in	achieving	the	The	matrix	—	31	learning	outcomes.	Each	module	is	

worth	20	IT	credit	points	(TO	BE	SHARING),	which	have	been	attributed	10	ECTS	(the	

workload	for	each	module	is	given	as	200	hours).	Therefore	it	has	been	decided	that	it	

would	be	better	to	use	the	EU	credit	points	as	a	reference	point.		

Each	module	within	 the	BA	has	 learning	outcomes	as	 standard	–	 these	have	been	 in	

place	 since	 the	 programme	 started.	 All	 learning	 outcomes	 are	 decided	 by	 
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FONDAZIONE	LEPIDO	ROCCO	and	Best	By	DOING	Partnership	can	only	be	changed	by	

going	 through	a	rigorous	administration	process.	Due	to	 the	modules	being	designed	

by	 different	 lecturers	 and	 parts	 of	 the	 university	 there	 is	 not	 a	 standard	 number	 of	

learning	outcomes	for	each	module:	these	range	from	4	–	12		

The	assessments	for	each	module	are	based	on	the	learning	outcomes	and	the	learning	

outcomes	 are	 allocated	 to	 assessment	 to	 ensure	 that	 all	 have	 been	 covered.	 The	

methodology	 for	 the	 application	 of	 ECVET	 credit	 points	 has	 been	 based	 on	 the	

perceived	 necessity	 for	 employment,	 and	 based	 on	 this,	 ECVET	 points	 have	 been	

accredited.	 The	 decision	 to	move	 away	 from	 allocating	 points	 to	 individual	 learning	

outcomes	 arose	because	of	 the	 repercussions	 changes	 in	 the	 learning	outcomes	may	

create:	 learning	 outcomes	 can	be	 expressed	with	 the	potential	 for	 a	 higher	 or	 lower	

level	 descriptor	 being	 used,	 thus	 changing	 the	 overall	 point	 allocation,	 possibly	

resulting	in	the	figure	of	60	ECVET	(TO	BE	SHARING)not	being	met.	Therefore	each	unit	

of	learning	outcomes	was	identified	in	terms	of	their	importance	with	a	rating	from	1	

(most	important)	to	3	(least	important)	at	the	level	of	study	and	related	employment	

opportunities.	Calculating	the	ECVET	points	was	done	through	identifying	the	values	to	

add	up	to	60	ECVET	(TO	BE	SHARING)in	total	on	a	sliding	scale.	This	was	carried	out	

across	each	of	the	3	years.	This	was	also	based	on	conversations	with	other	lecturers	

and	 their	knowledge	of	 the	hospitality	 industry	 through	 contact	with	employers	 and	

their	own	previous	profession-related	management	experience.	

HOSPITALITY	MANAGEMENT-HORECA	SECTOR	

Framework:	

https://atlantelavoro.inapp.org/dettaglio_profilo.php?id_profilo=12082	

												Unit:	ADA.19.18.39	-	Ricevimento	e	assistenza	del	cliente		

												EQF	:	level	4	

Learning	activities	ECVET	credit	points	

- L1	Food	and	Beverage	Operations	

- L2	Personal	Development	

- L3	Introduction	to	Hospitality	Business	Finance	

- L4	Room	Divisions	Operations	

- L5	Customer	Service	
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- L6	Managing	people	

UNITS	OF	LEARNING	OUTCOMES	

L1	Food	and	beverage	operation	

U1.	 Understand	 the	 planning,	 implementation	 &	 control	 processes	 involved	 in	

designing	food	production	&	delivery	systems																																			 	 ECVET	

credit	points____	

U2.	 Demonstrate	 knowledge	 and	 operational	 skills	 applicabel	 to	 a	 rage	 of	 food	 and	

beverage	environments												 	 	 	 	 ECVET	credit	points____	

U3.	Demonstrate	an	understanding	of	 the	 importance	of	 the	 financial	 contribution	 to	

the	sale	of	space.	 	 	 	 	 	 	 	 ECVET	 credit	

points____	

U4.	Understand	the	various	methods	used	to	maximise	revenues	in	food	and	beverage	

operations.		 	 	 	 	 	 	 	 	

U5.	Understand	 the	need	 to	work	 safely	and	hygienically	within	 the	 food	production	

environment.		 	 	 	 	 	 	

U6.	Explain	the	planning	and	organisation	of	production	and	delivery	systems.		

L2	Personal	Development		

U1.	 Apply	 the	 appropriate	 written	 communication	 techniques	 when	 analysing	

information.		 	 	 	 	 	 	 	

U2.	Access	and	demonstrate	the	use	of	relevant	resources.			

U3.	 Develop	 existing	 skills	 and	 acquire	 new	 competencies	 for	 the	 hospitality	

environment.	4.	Obtain	transferable	skills	necessary	for	employment.		

U4.	Present	independent	research.				 	 	 	 	

L3	Introduction	to	Hospitality	Business	Finance	

U1.	Demonstrate	a	knowledge	&	understanding	of	the	theories,	concepts	&	principles	

of	financial	management	in	hospitality	

U2.	Examine	and	evaluate	financial	documents	within	your	own	working	environment		
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U3.	Investigate	a	range	of	case	study	material	to	compare	and	contrast	monitoring	and	

controlling	of	finance	in	different	areas	of	hospitality		

U4.	 Prepare	 &	 present	 cash-flow,	 profit	 and	 loss	 &	 balance	 sheets	 in	 widely	 used	

formats	using	appropriate	financial	terminology		

U5.	 Investigate	 and	 evaluate	 skills	 and	 methodology	 which	 impact	 on	 financial	

decision-making		

L6	Rooms	Division	Operations		

U1.	Understand	customer	needs	and	how	these	needs	can	be	met	

U2.	Interpret	a	range	of	information	required	for	day-to-day	rooms	division	operations		

U3.	Demonstrate	professional	skills	relevant	to	rooms	operations		

U4.	 Demonstrate	 an	 understanding	 of	 the	 important	 financial	 contribution	 of	 the	

rooms	division	to	the	overall	revenues	generated		

U5.	Identify	and	understand	the	law	relevant	to	rooms	division	operations		

U6.	 Demonstrate	 an	 understanding	 of	 the	 function	 and	 processes	 of	 maintenance	

management		

L7	Customer	Service	

U1.	Evaluate	what	is	required	for	effective	customer	service		

U2.	Identify	the	effectiveness	of	a	mission	statement		

U3.	Analyse	and	evaluate	the	customer	services	related	practices	and	procedures		

U4.	 Evaluate	 an	 appropriate	 range	 of	 communication	 skills	 in	 response	 to	 customer	

needs	

U5.	Identify	causes	of	service	quality	downfalls		

U6.	Compare	and	contrast	customer	training	in	relation	to	practice		

U7.	Identify	and	analyse	existing	customer	service	practices.	

	U8.	 Evaluate	 and	 recommend	 further	 training	 required	 for	 the	 process	 of	 increased	

sales	and	customer/staff	retention.		
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L.8	Managing	People	

U1.	 Identify	 organisation	 theories	 and	 explain	 their	 relevance	 to	 the	 hospitality	

environment	today.		

U2.	 Investigate	 management	 behaviour	 and	 leadership	 approaches,	 attributes	 and	

skills.	

U3.	Recognise	the	contribution	of	motivation	to	the	management	of	people.	

U4.	Analyse	the	role	of	teamwork	and	communication	in	the	effective	management	of	

people	within	hospitality		

U5.	 Identify	 practical	 ways	 of	 improving	 motivation,	 communication	 and	 teamwork	

within	an	organisation	

ECVET	Credit	Points	calculated	according	to	the	Italian	regulations	for	BTS	Diploma:	

on	the	basis	of	the	Evaluation	weight	defined	for	each	Unit	of	Learning	outcomes	

	

HOSPITALITY	MANAGEMENT	(Year	2	-	Level	5)	

Learning	activitig	

L1	Human	Resource	Managemen		

L2	Operations	Management		

L3	Marketing	

L4	Business	Planning		

L5	Personal	Development		

L6	Licensed	Premises	Management	

L6	Rooms	Division	Management		

L6	Restaurant	Management	

	

L1.Food	and	beverage	operation		
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1.	Understand	the	planning,	implementation	&	control	processes	involved	in	designing	

food	production	&	delivery	systems		

2.	 Demonstrate	 knowledge	 and	 operational	 skills	 applicabel	 to	 a	 rage	 of	 food	 and	

beverage	environments		

3.	Demonstrate	an	understanding	of	the	importance	of	the	financial	contribution	to	the	

sale	of	space.		

4.	Understand	the	various	methods	used	to	maximise	revenues	 in	 food	and	beverage	

operations.		

5.	 Understand	 the	 need	 to	 work	 safely	 and	 hygienically	 within	 the	 food	 production	

environment.		

6.	Explain	the	planning	and	organisation	of	production	and	delivery	systems.		

L2.Personal	Development		

1.	 Apply	 the	 appropriate	 written	 communication	 techniques	 when	 analysing	

information.		

2.	Access	and	demonstrate	the	use	of	relevant	resources.		

3.	 Develop	 existing	 skills	 and	 acquire	 new	 competencies	 for	 the	 hospitality	

environment.	4.	Obtain	transferable	skills	necessary	for	employment.		

5.	Present	independent	research.		

L3Introduction	to	Hospitality	Business	Finance		

1.	Demonstrate	a	knowledge	&	understanding	of	the	theories,	concepts	&	principles	of	

financial	management	in	hospitality	

2.	Examine	and	evaluate	financial	documents	within	your	own	working	environment		

3.	Investigate	a	range	of	case	study	material	to	compare	and	contrast	monitoring	and	

controlling	of	finance	in	different	areas	of	hospitality	

4.	Prepare	&	present	cash-flow,	profit	and	loss	&	balance	sheets	in	widely	used	formats	

using	appropriate	financial	terminology		
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5.	Investigate	and	evaluate	skills	and	methodology	which	impact	on	financial	decision-

making		

L4	Rooms	Division	Operations	

1.	Understand	customer	needs	and	how	these	needs	can	be	met		

2.	Interpret	a	range	of	information	required	for	day-to-day	rooms	division	operations		

3.	Demonstrate	professional	skills	relevant	to	rooms	operations		

4.	Demonstrate	an	understanding	of	the	important	financial	contribution	of	the	rooms	

division	to	the	overall	revenues	generated		

5.	Identify	and	understand	the	law	relevant	to	rooms	division	operations		

6.	 Demonstrate	 an	 understanding	 of	 the	 function	 and	 processes	 of	 maintenance	

management	

	L5Customer	Service		

1.	Evaluate	what	is	required	for	effective	customer	service		

2.	Identify	the	effectiveness	of	a	mission	statement		

3.	Analyse	and	evaluate	the	customer	services	related	practices	and	procedures		

4.	 Evaluate	 an	 appropriate	 range	 of	 communication	 skills	 in	 response	 to	 customer	

needs	5.	Identify	causes	of	service	quality	downfalls		

6.	Compare	and	contrast	customer	training	in	relation	to	practice		

7.	Identify	and	analyse	existing	customer	service	practices.		

8.	Evaluate	and	recommend	further	training	required	for	the	process	of	increased	sales	

and	customer/staff	retention.		

L6Managing	People		

1.	 Identify	 organisation	 theories	 and	 explain	 their	 relevance	 to	 the	 hospitality	

environment	today.		

2.	Investigate	management	behaviour	and	leadership	approaches,	attributes	and	skills.	

3.	Recognise	the	contribution	of	motivation	to	the	management	of	people.	
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4.	Analyse	 the	 role	 of	 teamwork	 and	 communication	 in	 the	 effective	management	 of	

people	within	hospitality		

5.	 Identify	 practical	 ways	 of	 improving	 motivation,	 communication	 and	 teamwork	

within	an	organisation		

L7.Information	Technology	Strategy	for	Hospitality		

1. Be	able	to	comprehensively	and	critically	analyse;	using	a	range	of	techniques;	

key	strategies	used	by	service	providers.	

2. Be	 fully	 conversant	 with	 the	 applied	 practical	 and	 theoretical	 processes	 of	

developing	management	strategies.	

3. Examine	and	evaluate	the	implications	of	different	strategic	approaches	from	a	

local,	regional,	national	or	global	perspective	as	appropriate.	2	

4. Propose	 a	 coherent	 and	 professional	 strategic	 IT	 management	 solution;	

including	 the	 assessment	 of	 the	 success	 or	 failure	 of	 those	 strategies;	 and	

recommendations	for	alternative	options.		

L8.Global	Marketing	for	Tourism	and	Hospitality		

1. Evaluate	global	marketing	problems	in	Tourism	and	Hospitality	using	a	range	of	

analytical	tools	and	techniques.		

2. Critically	 analyse	 global	 marketing	 strategies	 and	 evaluate	 their	

competitiveness	for	sustainable	advantage	within	Hospitality	and	Tourism.	

3. Analyse	and	evaluate	the	 impact	of	culture	and	consumer	behaviour	on	global	

marketing	communications	strategies	in	Hospitality	and	Tourism.		

4. Apply	 and	 critically	 evaluate	 the	 marketing	 mix	 in	 a	 global	 Tourism	 and	

Hospitality	context.	2	

L9.Ethics		

1. Examine	critically	the	breadth,	diversity	and	complex	nature	of	 the	hospitality	

industry.		

2. Explain	 strategic	 decisions	 within	 the	 context	 of	 the	 hospitality	 industry	 and	

formulate	appropriate	responses	to	complex	scenarios	requiring	a	professional	

and	managerial	approach.		

3. Discuss	the	application	of	business	ethics	and	management	of	change	theories	

to	hospitality	company	policy	and	practices.		
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4. Evaluate	 and	 apply	 appropriate	 theories	 and	 concepts	 from	 the	 generic	

management	areas	within	a	hospitality	context.		

5. Critically	 review	 the	 reliability,	 validity	 and	 significance	 of	 data	 and	 have	 an	

awareness	of	the	provisional	nature	of	the	state	of	knowledge.	

6. Transform	 complex	data,	 concepts	 and	 theories	 towards	 a	 given	purpose	 and	

create	innovative	solutions.		

7. Develop	a	reasoned	argument	and	challenge	assumptions.		

8. Access	 a	 wide	 range	 of	 resources	 and	 information	 from	 both	 academic	 and	

industrial	sources		

9. Initiate	a	research	project	relevant	to	the	hospitality	context,	assemble	data	and	

present	 in	 a	 coherent,	 articulate	 and	 professional	 manner,	 implementing	 a	

professional	approach	to	fieldwork	and	dealing	with	industry	personnel.		

10. Communicate	 in	 a	 professional	 manner	 in	 a	 variety	 of	 formats	 to	 include	

detailed	and	coherent	reports,	essays,	presentations	and	discussions.		

11. Work	independently	with	a	minimum	guidance	to	use	a	full	range	of	resources,	

knowledge	and	skills	to	solve	complex	problems.	

12. Critically	reflect	on	learning	and	develop	strategies	to	meet	self-initiated	goals.		

L.10	Hospitality	Management	

1. Analyse	and	explain	the	role	and	responsibilities	of	the	general	manager	in	

the	implementation	of	company	policies	at	local	level.		

2. Examine	 the	 accountability	 and	 evaluate	 the	 effective	 use	 of	 business	

resources	 at	 the	 level	 of	 the	 general	 manager	 within	 a	 single	 unit,	

recognising	 and	 reconciling	 contradictions	 and	 demonstrating	 skill	 in	

defending	and	communicating	solutions.		

3. Investigate	 theories	 of	 strategic	 management	 and	 demonstrate	 their	

application	using	decision	making	models	to	evaluate	their	appropriateness	

within	a	variety	of	hospitality	contexts.		

4. Examine	 critically	 key	 strategies	 used	 by	 hospitality	 providers	 (owner	

managed	through	to	international	corporations)	to	grow	their	business.		

5. Investigate	 the	 implications	of	 strategic	 approaches	at	 functional,	business	

and	corporate	 levels	within	business	situations,	predict	potential	problems	

and	formulate	and	defend	appropriate	solutions.		
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6. Consider	the	ethical	frameworks	that	impact	on	the	drawing	up	of	business	

policies;	 examine	 existing	 policies	 drawn	 from	 within	 the	 hospitality	

industry	 exposing	 the	 strengths	 and	 weaknesses	 against	 ethical	 business	

criteria.		

7. Identify	 areas	 of	 strategic	 opportunity	 specific	 to	 a	 hospitality	 company;	

design,	 present	 and	 evaluate	 a	 strategic	 plan	 considering	 policy	 and	

implementation	issues	raised.		

8. Analyse	 international	 growth	 patterns	 predicting	 the	 impact	 of	 current	

trends	 on	 future	 strategic	 plans	 and	 speculate	 on	 future	 product	

developments.		

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	


